In "Silences in Our Teaching Stories: What Do We Leave Out and Why," Thomas Newkirk proposes that the field of English has an overly strong tendency to tell solely classroom success stories (See also Bramblett and Knoblauch; Lensmire; Taylor; Tobin; and Mandrell, among others). As a result, individual English teachers too often feel frustrated, disappointed, and vulnerable when their classrooms don't reflect these idealized narratives. To resolve this problem, Newkirk proposes that English teachers share "new stories that explore the issues that success stories leave out" (6). He claims, "It's time we tell the whole story of our teaching. No holds barred" (8).
In "Silences in Our Teaching Stories: What Do We Leave Out and Why," Thomas Newkirk proposes that the field of English has an overly strong tendency to tell solely classroom success stories (See also Bramblett and Knoblauch; Lensmire; Taylor; Tobin; and Mandrell, among others) . As a result, individual English teachers too often feel frustrated, disappointed, and vulnerable when their classrooms don't reflect these idealized narratives. To resolve this problem, Newkirk proposes that English teachers share "new stories that explore the issues that success stories leave out" (6). He claims, "It's time we tell the whole story of our teaching. No holds barred" (8).
What follows is a no-holds-barred classroom narrative about two student teachers and a bungled Internet research project. The two student teachers initially believe they have discovered an ideal method, in this case a method for incorporating technology in the classroom for a research assignment. Unfortunately, the assignment doesn't go as planned and the two teachers can't help but feel frustrated, disappointed and vulnerable, just as Newkirk explains.
By reflecting on the experience and telling the story with their English Department representative, however, the two student teachers learn more about their 8 th grade students, themselves and the art of teaching writing than they might have if the assignment had fulfilled its original promise.
In this way, this teaching narrative serves two purposes. First and most obviously, it teaches the pedagogical principle the two student teachers learned:
No matter how "cool" any website is, teachers must equally important, the narrative responds directly to Newkirk's call in "Silences in Our Teaching Stories." By sharing this provocative story, we hope other teachers will be encouraged-encouraged in their classrooms when teaching snafus inevitably happen and encouraged in self confidence to share their own "no hold barred" stories.
First Impressions: The English

Department Representative Begins
On a snow), Michigan morning, I (Elizabeth) make the • To date, Governor Granholm is 16, 908 days old (or 48 years, 3 month, and 7 days). "Jennifer," which means pure, was a popular US name in the late 1950s and early 1960s.
• Dwight Eisenhower was the US president, and Richard Nixon was the vice president in 1959; the week of Granholm's birth, the US successfully test-fired the Titan ICBM.
• Perry Mason and The Price is Right were favorite TV shows the year that Granholm was born, while Paul Anka's "Lonely Boy" and Bobby Darin's "Mack the Knife" were top songs. Barbie dolls, hula hoops, trolls, and the Game of Life were all new toys.
• • US prices were considerably lower (bread $.20/loaf, milk -$1.0Ilgallon and stamps $.04/each) and so were salaries (the average income was $5,976 a year and minimum wage was $1.00 an hour).
• On February 5, 1937, President Roosevelt proposcd increasing the number of Supreme Court justices, and he was criticized for trying to stack the deck.
• Hank Aaron shares a birthday with Granholm; so do Patricia Louber, Joan Elma Rahn, and David Wiesner (authors), as well as Alex Harvey and Al Kooper (singers).
• Granholm was born in British Columbia; however, no information was provided regarding Canada.
Christine, Shae, and I all agree that "The Day I
Was Born" assignment appears perfectly suited for 8 th graders. After all, thirteen-and fourteen-year-olds, with their evolving and often fragile identities, are naturally interested in a topic as personal as their birthdays.
Moreover, most Young Adults love surfing the Internet "elbow to elbow" with friends, so engagement is high for this reason too. Last, students are using technology to learn about historical facts~-including political events, sports happenings and pop culture-from the early 1990s, perhaps making insightful comparisons between the present and not-so-distant past. It's all good.
After walking around the two computer labs, checking out students' progress, and taking a field note or two, I ask Christine and Shae about the capstone activity for the assignment, and the women smile wryly, exchanging knowing sideways glances. Originally, the capstone activity was a "traditional," five-paragraph research paper, but then Shae's cooperating teacher suggested that they experiment by writing their own papers, and so working separately on their home computers, Christine and Shae began confidently. To resolve these problems, we suggested that students focus especially on two The Day I Was Born links associated with the New York Times and History Channel.
Our thought was that students would explore both links and gather more infonnation from different sources, but this plan didn't work either. In general, the NYT articles were too few in number and too difficult for our students to read and understand, so we changed the plan yet again and allowed students to focus solely on the History Channel articles. This approach worked, but we still felt as if we were constantly modifying the assignment as we kept running into new problems.
On some level, we quietly wished that we could simply abandon this Internet assignment all together, but that option wasn't available to us, as student teachers. First, we knew that we were guests in our cooperating teachers'
classrooms, and Shae's cooperating teacher especially valued "The Day I Was Born" project-she had suggested the assignment in the first place. Christine's cooperating teacher had agreed to come on board and we wanted them both to be happy with us by meeting all their expectations.
Equally important, our students just loved the technology aspect of the assignment. Day after day, they said and showed us a dozen times that The Day I Was Born was a fabulous website, so they were fully engaged in the research project. In that regard, we can't deny even now that the assignment was a good educational experience. in the coming weeks considering the teaching implications of our experience, and she encourages us to do the same.
The Day I Was Born Revisited: The Student Teachers and the Departmental Representative Reflect
As the cooperating teachers required, we (Christine and Shae) hoped to introduce students to Internet research for the purpose of writing summaries and using MLA format.
Though research goals other than summarizing and citing obviously exist, all three of us respected the cooperating teachers' choices and so, with just these two goals in mind, Formal research papers, objective summaries and works cited pages were nowhere to be found at the time. As such, the Web page doesn't seem to have been designed with a formal research paper in mind, as the cooperating teachers As a "gift ofwriting," however, the poster would not require documentation; and with no documentation, the assignment would not achieve the required teaching objectives, and so another viable option would be to reimagine The Day [ Was Born website. Instead of a "cyberspace destination," students might imagine it, to continue the intergalactic metaphor, as a "launch pad." Let us explain. A birthday may seem like a narrow foeus because it represents a single day, but a single day is actually a very broad topic, maybe even gargantuan, so why not ask students to narrow the focus? Ask students to surf The Day [ Was Born, consider Shae demonstrate teacherly courage and integrity in sharing the "no holds barred" version of their story. In breaking the silence, they grew professionally and, as a result, became better equipped to face and manage with greater confidence, assurance and security the "ups and downs" of day-to-day teaching. In reading this teaching story and then reflecting upon their own classroom bungles, LAJM readers will benefit in the same productive way.
Endnote
Thanks to Susan Griffith, William Blond, and Kia Richmond for reading drafts of this essay. Their insight was honest, insightful, and compassionate-a good combination.
